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Interactions with Children Procedure 

Policy 

Hawthorn Early Years (HEY) has a strong commitment to respectful relationships, which nurture 
and teach.  They are at the heart of our educational program. Educators develop positive, caring 
and responsive relationships with every child to ensure they feel secure, and to create effective 
executive functioning skills to build respectful relationships with others. We recognise children as 
bearers of rights, capable and competent of participating in society through their relationships 
with others. 

Application of Procedure 

This policy applies to the Board, all employees, students, volunteers, families, contractors, 
children and others attending the programs, experiences and events of Hawthorn Early Years. It 
applies to families who undertake to manage their child's behaviour whilst they are in attendance 
at the Service. 

The Interactions with Children Policy co-exists alongside the following policies: 

 Supervision of Children Procedure 

 Child Safe Policy  

 Pedagogical Program Policy 

 Induction Program 

Definitions 

Respectful Relationships:  Relationships with children should be responsive, respectful and 
equitable and promote a child's sense of security and belonging.  Relationships that maintain each 
child's dignity and rights strengthen meaningful relationships with children and families and 
contribute to the wellbeing of the HEY community. 
 
Challenging behaviour 
Challenging behaviour is any behaviour that: 

 impinges on the rights of others   

 causes harm or risk to any child, adult or living thing   

 damages the physical environment, equipment or materials   

 interferes with the child's learning and relationships with others   

 may occur as a result of a lack of self-regulation on behalf of the child 
 
Inappropriate discipline.  It is an offence under the National Law and National Regulations to use 
any form of discipline or corporal punishment that impinges on the rights of the child (see 
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appendix 1).  Article 19 of the Convention on the Rights of the Child states that children have the 
right to be protected from being hurt and mistreated, physically or mentally. 
 
Individual Support Plan (ISP): An ISP is used to support children with more complex needs who 
require additional reflection and planning to appropriately support their learning needs. An ISP 
enables educators to scaffold each child’s learning through differentiated strategies. It can be 
used in discussion with the child’s family and/or allied health team to establish goals that are 
measurable, achievable, supported and time-framed. 

Hawthorn Early Years is committed to: 

High-Quality Programs: 

HEY will ensure that indicators of high-quality programs for young children, such as leadership, 
staff qualifications, respectful environments, supervision, professional learning and training are 
recognised and maintained to provide the right conditions for respectful interactions and 
relationships with children. 

Communication: 

HEY will ensure that procedures are in place for effective daily communication with 
parents/guardians/families to share information about children's learning in relation to respectful 
interactions, behaviour and relationships. 

Professional Learning and Training: 

HEY will ensure that all employees, families, students, volunteers and other stakeholders are 
aware of the Service's expectations regarding positive, respectful and consistent responses and 
interactions.  

Training will ensure that all staff who work with children undertake training for the Victorian Child 
Safe Standards legislation as well as the regulatory child protection training. 

Training will also be provided to ensure that educators and other employees use the most 
contemporary positive and respectful strategies to assist children to self-regulate behaviour and 
to respond appropriately to the behaviour of others. 

Procedures: 

The Approved Provider and the leadership team will: 

 honour and enact the commitments of HEY to support respectful interactions and 
relationships with children 

 ensure that all staff have provided a Working with Children check or Victorian Institute of 
Teaching registration card 
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 collaboratively review the Interactions with Children Procedure and its contents regularly 
to ensure that it reflects any changes to law or regulations, the philosophy, other policies 
and procedures or the pedagogical strategy. This review will be undertaken 
collaboratively with staff and families. 

 ensure that families have access to this procedure and understand the expectations of 
staff who work at the Service 

 ensure that procedures are in place for effective daily communication with 
parents/guardians/families to share information about children's learning, development, 
interactions, behaviour and relationships 

 ensure educators and other employees use positive and respectful strategies to assist 
children in managing their own behaviour, and to respond appropriately to conflict and 
the behaviour of others (see strategies below) 

 ensure that the outcomes of identity, wellbeing, being connected to and contributing to 
one's world, communication and learning are being met in the educational programs 
offered 

 provide systems to share information about children's learning, development, 
interactions, behaviour and relationships to parents/guardians regularly 

 ensure that staff provide special care and consideration of children during times of family 
or child stress, trauma or illness 

 support staff to access additional expertise with other professionals when their 
knowledge, expertise and resourcefulness is exhausted  

 support and liaise with staff to develop, implement and assess the efficacy of any 
individual support plans that are developed for children and families 

 Maintain confidentiality at all times. 

All staff will: 

 Being aware of this procedure and follow and use the Respectful Relationships Strategy 
below to guide their practice  

Parents/guardians/families will:  

 Read and comply with the Interactions with Children Policy and Procedure 

 Engage in open communication with educators about their child. 

 Inform members of the teaching team of any events or incidents that may impact on their 
child's needs or behaviour at the Service 

 Inform the teaching team of any concerns regarding their child's behaviour or 
development or the impact of other children's behaviour. 

 Work collaboratively with teaching teams and other professionals/support agencies to 
develop and/or review individual support plans for their child, where appropriate. 
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Respectful Relationships Strategy: 

Our Respectful Relationships strategies will assist educators, staff, families and other stakeholders to be aware of 
the expectations of developing and maintaining relationships with children at HEY.   

The following values and assumptions underpin our expectations: 

 Intentional curriculum reinforces respectful relationships  

 Children's behaviour should be understood in context    

 Trusting attachments are built through interactions that are warm, nurturing & genuine and children's 
identity, belonging and resilience are central to all interactions 

 Positive, meaningful and respectful interactions build relationships  

 Partnerships with families are critical 

 Working in Partnership with other Professionals to support early intervention 

Intentional curriculum reinforces respectful relationships 

Educators at HEY are required to deliver educational programs in accordance with an approved learning 
framework along with the curiosities, knowledge, culture, competencies and experiences of children and their 
families. 

Educators will develop curriculum and pedagogical programs where observation is critical to inform intentional 
programs.  Planning intentionally for interactions with children demonstrates the educator is undertaking all steps 
stipulated in the planning cycle; Data: (knowledge about each child's social and emotional development).  
Analysis: (observations provide information for planning). Planning: (is informed by observations), 
Implementation and Reflection. 

Educators should also critically reflect throughout the year to determine the effect that other factors might be 
having on children's behaviour; For example; the content of the educational program, practices and progress of 
the educational program, the physical environment and the social environment including transitions.  They should 
develop intentional objectives for quality improvements; documenting these and undertaking modifications as 
required. Agentic and respectful programs also provide children with the opportunity to develop their ideas for 
changing the environment.  

Strategies for teaching teams to reinforce respectful relationships 

1. Critically reflect on your practices to ensure that you maintain the dignity and the rights of each child 
at all times and document this in your individual critical reflection diary (refer to diaries for prompting 
questions) 

2. Offer opportunities for children to express themselves their opinions, ideas, theories and thoughts 
and have them valued 

3. Offer children opportunities to undertake experiences that develop satisfaction and resilience  
4. Offer positive guidance and encouragement about engaging in respectful interactions 
5. Respect the cultural and family values, age, and the physical and intellectual development and 

competencies of each child 
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6. Use positive and respectful strategies to assist children in managing their behaviour and 
interactions with others 

7. Respond appropriately to observed conflict between children which will depend on the 
situation and their stage of development 

8. Provide emotional support through responsiveness to children in distress; acknowledge children's 
concerns and anxiety and reassure them in a way that promotes a sense of security, confidence and 
inclusive practice 

9. Make time every day for close contact experiences such as book reading, sand play etc.   
10. Notice and acknowledge what excites children. Delight and celebrate alongside children and express 

empathy 
11. Acknowledge children's feelings, reflecting their feelings in words (at an age/stage appropriateness) 

and show respect to the child even if the way a child expresses their feelings is disrespectful of others. 
Let the child know that it is ok to experience the emotion and guide the child to express this in a way 
that is not disrespectful of others 

12. Understand that children who challenge us the most are most in need of our attention 
13. Communicate and work collaboratively with parents/guardians and families in relation to their child's 

learning, development, interactions, behaviour and relationships. 
14. Document assessments and evaluations for each child to inform the educational program 
15. Remind all staff members that  it is an offence to subject a child to any form of corporal punishment, 

or any discipline that is unreasonable or excessive in the circumstances 
16. Provide observations, professional evaluation and expertise in reviewing individual support plans 
17. Intentionally role model words so that children have the vocabulary to express themselves to other 

children or adults.  This can be done proactively by developing experiences to explore emotions 
18. Provide other information, as relevant, to the Educational Leader to assist with the resolution of any 

issues 
19. Meet with the parents/guardians/families of the child who may need an individual support plan 

developed 
20. Maintain confidentiality at all times and do not disclose information about children to other families. 

Some intentional teaching objectives could be for the children to: 
 

 demonstrate positive responses to diversity in their own behaviour and in conversations with children 

 begin to think critically about fair and unfair behaviour 

 begin to show concern for others 

 practice inclusive ways of achieving coexistence 

 notice and react in positive ways to similarities and differences among people 

 cooperate with others and negotiate roles and relationships in play episodes and group experiences 

 take action to assist other children to participate in social groups 

 participate in reciprocal relationships 

 gradually learn to 'read' the behaviours of others and respond appropriately 

 be playful and respond positively to others, reaching out for company and friendship 

 contribute to fair decision making about matters that affect them 

 express ideas and feelings and understand and respect the perspectives of others 

 use language to communicate thinking 
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 become increasingly able to recognise and respect the feelings of others and to interact positively with 
them. 

 

Children's behaviour should be understood in context 

There can be variables beyond a child's control that can influence or impact on their behaviour. We will call this 
behaviour ‘inconsiderate’ here to describe how some behaviours of children challenge their relationships with 
others. It is not being used in a way that is predicated on the notions of 'disobedience, defiance or non-compliance' 
as this would raise an equity alert that is not intended. 

Factors within the Service 

 the physical and social environment  

 educator and child relationships  

 group dynamics 

 consistency in staff  

 educators work in partnership with families to ensure that experiences planned for children are 
meaningful 

 educator to child ratios 

children: 

o feel excluded from play 
o don't understand the concept of sharing  
o feel overwhelmed by other children's behaviour 
o feel disempowered 
o are not able to communicate their frustration or other feelings 
o don't know how to join in play with other children 
o may not have the empathy or communication skills to be able to sustain play with others 
o don’t yet notice and respond to others social cues 
o just need some time on their own. 

Children's behaviour needs to be understood in the context of their culture, their community and their family and 
in relation to their stage of physical and intellectual development.  

External factors    

 family relationships 

 changes to family circumstances 

 an event that has occurred in the community 

 limited social experiences 

 cultural expectations, experiences and child-rearing practices 

 exposure to drugs, alcohol 

 the child's emotional development  and temperament 

 presence of a disability that may impact on the child's social and emotional wellbeing. 
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Educators must maintain a sound knowledge of social and emotional development in children to assist with 
understanding what behaviours are considered to be developmental norms or trends. They also need to 
understand that children need to learn to regulate strong emotions and learn to interact positively with others.  
This takes time and support from calm, caring and patient educators. 
 

When a child says 'No" to an educator's request 

Understand that a child's refusal to comply with a request during the course of the day may be for several possible 
reasons such as: 

 If a respectful relationship has not been established and children do not feel emotionally secure with that 
person they may not feel inclined to cooperate 

 Some children find it difficult to disconnect from play when they are deeply engaged. Giving children 
plenty of warning before they have to stop what they are doing is respectful of their play and also gives 
them a chance to shift their thinking to what is going to happen next 

 Sometimes children respond negatively to an educator's request to pack away because the task seems 
too overwhelming 

Encourage children to respond positively to requests by: 

 offering choices ('Would you like to find all the small blocks or the big blocks?' or 'Would you like to help 
pack away the blocks or the dress-ups?') 

 making it a game ('Let's see how quickly we can put all the blocks back.') 

 offering assistance ('I'll help. Which ones would you like me to pack away?') 

 using positive reinforcement (‘What an amazing team we are packing away!’) 

The impact of the environment on children's behaviour 

Educators should understand that sometimes there are aspects of the Service environment that can cause 
children distress and results in changes in behaviour. Examples include environments that: 

 are visually over-stimulating: Some children find it overwhelming when there is an over-abundance of 
things displayed on walls and hung from the roof. A calming environment is orderly and aesthetically 
pleasing. 

 are overcrowded: The room needs to have enough space and enough clear pathways to allow children to 
be involved in their play without being bumped or disturbed by others. 

 are too loud: Some children find loud environments overwhelming. Provide a calm and quiet area within 
the learning environments for children to retreat. Ideally offer small group experiences rather than larger 
ones.  

 do not offer enough choice: The number of play experiences should exceed the number of children 
present so that children always have the opportunity to find somewhere else to play. Ideally, there should 
be opportunities for children to access both the indoor and outdoor environments when they wish. 

 have nothing in particular that engages them: Knowing the children well will help you to plan experiences 
both indoors and outdoors that will further their interests and engage them in learning opportunities. 

https://www.ecrh.edu.au/national-quality-standard/quality-area-3-physical-environment#/quality-area/discussion/outdoor-environments/explore
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Have clear guidelines 

Educators should understand that children feel secure when they know the guidelines, and when they know that 
all educators will consistently follow those guidelines.  

Educators should work together with their co-educators in the setting to discuss and establish what the guidelines 
will be for the group of children. Usually, few guidelines, limits or rules are required and will generally relate to 
keeping children safe, promoting positive relationships with others and looking after the environment. Older 
children will be involved in determining the guidelines to help them to understand and follow the expectations. 

Educators should communicate the guidelines to children with friendly but firm reminders and when appropriate 
in small group discussions. When a reminder is necessary, educators will phrase it in positive terms to help the 
child to focus on what should happen. For example, say 'Remember, we walk inside' rather than 'Don't run inside.' 

Focus on positive behaviour 

Educators should understand the importance of 'catching children doing the right thing' which is often more 
effective than responding to negative behaviour. They should use specific comments to reinforce positive 
behaviour that they want to encourage. This should be communicated directly and quietly to the child concerned 
rather than speaking loudly in the hope that other children will hear what is expected. You should also use 
encouragement rather than praise to reinforce children's efforts; for example, 'Thank you for sharing the blocks 
with the others' (encouragement) rather than, 'Good boy' (praise). 

Communicate effectively 

Educators should use the following strategies to respond to children when their behaviour demonstrates that 
they are in need of guidance. The age of the child will also help to determine how best to respond and what 
strategies to use. 

 Speak respectfully to children using a friendly tone. 

 Reflect back what you think children are meaning or saying to show them you are keen to listen and help 
them solve the problem. 

 Wherever possible offer choices so that children feel that they have a 'say' in the outcome. 

 Respond with short sentences for children under three years of age (for example, say: 'Be gentle' as you 
stroke a child's arm). Long explanations and reasoning are often ineffective with very young children 
where distraction or redirection techniques may be a better approach. 

Practical suggestions for building respectful relationships 

 Foster a sense of belonging in each classroom for each child  

 Teach cooperation and negotiation skills and assist children in balancing their own needs and wants with 
another child's needs and wants  

 Role model appropriate behaviour. Educators should show children how they react, how to help someone 
else to feel better and how to empathise with the feelings of others. Listening is a vital strategy for 
communication.  Educators should model listening as a value and listen and respond to children with respect.   
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 Listen carefully when children are in conflict and where possible, let them try to resolve it themselves. If 
intervention is necessary educators will remain objective and supportive of both children and help them find 
a way to work it out. 

 For older children ask the children involved in any dispute what is happening rather than making assumptions 
about what has occurred. 

 Understand that some children need a place where they can withdraw from others, calm down and feel better 
by themselves. In some cases, they might need support from an educator who can spend time with them in a 
quiet area until they regain control. 

Trusting attachments are built through interactions that are warm, nurturing & genuine and children's 

identity, belonging and resilience are central to all interactions 

It is important for educators to undertake 'attachment theory' professional learning to ensure consistency in 
approaches when supporting children.  Secure attachments nurture the development of emotional security and 
resilience and promote the child's sense of self-worth and competence. 

Educators should demonstrate an understanding of children's healthy attachment and healthy brain development 
by ensuring their interactions are warm, sensitive, consistent, responsive, supportive and nurturing. This approach 
provides children with the best foundation for growth and learning. 

When children are feeling safe and secure, their sense of belonging is strong.  This means that educators are 
responsive to: 

 children's individual needs and comforts  

 children's verbal & non-verbal cues 

 supporting transitions that foster children's wellbeing 

 Parent/educator communications, which support children's positive attachment. 

Educators should plan and design an educational program that includes acknowledging children's culture, 
background, identity, feelings and the impact these feelings may have on others.  They should develop strategies 
to use with children to help children self-regulate their feelings in appropriate ways. They must recognise and 
understand the importance of communication with children; both verbal and non-verbal which can have a 
dramatic impact on children's feelings of confidence and self- esteem. 

Practical suggestions for building respectful relationships 

Educators should ensure that they: 

 use a tone of voice that is caring and respectful towards children 

 approach children when they need support and understand that some conversations with children should 
be undertaken in a way that is respectful to the child  

 acknowledge children for their efforts 

 support children resolving conflict from a place of equity, allowing children to voice their injustice and be 
part of finding a solution 
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 recognise that children's interpersonal relationships impact significantly on children's self-esteem & self-
worth. Therefore, high priority is given in supporting children's developing skills in communication, 
negotiation, conflict resolution etc. 

 ensure children are involved in the program as decision-makers and active participants. 

Positive, meaningful and respectful interactions build relationships  

All staff should show warmth and be welcoming to children and families each day. They should show interest in 
children's play by engaging intentional strategies to support play behaviours – this also means knowing when to 
sit nearby to watch, wait and listen. 

Practical suggestions for building respectful relationships 

Educators should ensure that they: 

 recognise that one of the best teaching tools is positive role-modelling 

 regularly reflect on how supervision is managed to ensure educators are able to focus on their interactions 
with individuals or small groups 

 ensure teamwork within classrooms and that duties are balanced with the need to be available to 
children.  One educator should be present and available to the children at all times 

 ensure the daily routine provides the time for educators and children to become deeply involved and 
engaged in experiences 

 ensure responsiveness to children is evident in 'listening' and responding to the individual needs of 
children throughout the day  

 provide adequate supervision of children at all times 

 spend quality time with each child to nurture respectful relationships. This can be done through play 
experiences, rhythms and rituals of the day 

 recognise that children have 'a hundred languages' and support children's developing identities as 
communicators.  Children can express, explore and connect their thoughts, feelings and imaginings in an 
infinite number of ways 

 respect children's home languages within all communications 

 make time for frequent genuine conversations with children, talking with children not at children 

 be aware of, and model service expectations regarding positive, respectful and appropriate behaviour, 
and acceptable responses and reactions when working with children and families  

 Create an atmosphere and environment that is calm and peaceful fostering effective communication.  This 
means educators have considered: 

o the dynamics of children and appropriate supervision 
o learning environments that invite challenge, engage children's curiosity and build on children's 

learning and development 
o music or other media is played intentionally when it is appropriate to learning experiences 
o that the routine is flexible and responsive to all children's learning needs 
o documenting and repeating back to children their ideas, thoughts and theories to show them they 

are valued. 
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Partnerships with families are critical 

Communication with children, families and educators should be respectful, regular, informative and reciprocal. 
Communication should be a strategy to promote democratic citizenship and to create learning communities. 
 
It is important to discuss any challenging behaviour with the family of the child and to gain insight from each other 
to understand expectations for respectful relationships. A meeting should be held to ensure that the family 
undertake a process of shared decision making about the best course of action to address inconsiderate 
behaviour.  Shared decision making is important as is the consistency between home and at the Service. If families 
or parents are also at a loss to explain why particular behaviour may be occurring, further professional assistance 
may be sought. 

It is important to develop relationships with families and invite them to share their beliefs and values to ensure 
that a broad range of perspectives inform decision-making.  

At HEY we will: 

 Promote collaborative relationships between children/families and educators, employees and other 
professionals, to improve the quality of children's education and care experiences 

 Consistently reflect on ways to work with children and families that: honour diversity, build partnership 
and enhance relationships. 

 Communicate and work collaboratively with parents/guardians and families in relation to their child's 
learning, development, interactions, behaviour and relationships. 

 Provide regular progress reports to the responsible Educational Leader on the implementation and 
effectiveness of the agreed strategies contained in an Individual Support Plan. 

 Ensure each child's cultural and family needs are embedded within the interactions of educators and that 
the environment reflects family identities and values. 

 Demonstrate cultural competence within practices; the ability to understand, communicate with, and 
effectively interact with people across cultures. 

 Celebrate the benefits of diversity and demonstrate an ability to understand and honour differences. 

 Ensure that parents/guardians are notified if a complaint is received about their child's interactions or 
behaviour e.g. when the safety of other children is in question. 

Families will: 

 Read and comply with the Interactions with Children Policy and Procedure.  

 Engage in open communication with educators about their child. 

 Inform members of the teaching team of events or incidents that may impact on their child's needs or 
behaviour at the Service (e.g. moving to a new house, relationship issues and new sibling). 

 Inform the teaching team of any concerns regarding their child's behaviour or development or the impact 
of other children's behaviour. 

 Work collaboratively with teaching teams and other professionals/support agencies to develop and/or 
review individual support plans for their child, where appropriate. 
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Working in Partnership with other Professionals 

We recognise each child's right to succeed and develop inclusive programs where we support early intervention, 
to ensure the best outcomes for all children.   

Educators must ensure that Individual Support Plans are developed for children requiring additional support in 
consultation with the Educational Leader, the child's parents, families and other professionals and support 
agencies as appropriate.  

Strategies for working in partnership with other professionals 

 Educators must investigate the availability of extra assistance, financial support or training, by contacting 
the regional Preschool Field Officer, specialist children's services officers from the Regulatory Authority 
or other agencies working with the child. 

 Develop links with other services and/or professionals to support children and their families, where 
required. 

 Co-operate with other services and/or professionals to support children and their families, where 
required. 

 Ensure that an intervention approach or a preventative approach is developed for a child if educators are 
concerned that the child's behaviour may put the child themselves, other children, educators/staff and/or 
others at risk by developing an Individual Support Plan. 

 Ensure that parents/guardians and other professionals, as appropriate, are consulted if an Individual 
Support Plan is not successful in achieving expected outcomes. 

 Consult with and seek advice from the Regulatory Authority if a suitable and mutually agreeable Individual 
Support Plan can’t be developed. 

 Ensure that additional resources are sourced, if required, to implement an intervention approach.  

Appendix 1:  Discipline 

The term 'discipline' is often associated with punishment and may suggest inappropriate and damaging methods 
of attempting to control children in order to change their behaviour. It is critically important to guide children's 
behaviour in ways that support them to develop understandings and skills that assist them to regulate their 
emotions and control their own actions and behaviour by themselves. Discipline, or punishment, does not 
contribute to this aim.  Using appropriate guidance helps children to regulate their own behaviour over time so 
that they do not always rely on adults to guide their behaviour, although they will still need assistance much of 
the time. Older children are more able to negotiate their own rules and the consequences of not keeping to them, 
whilst younger children need clearer guidelines and boundaries. The approved provider of an education and care 
service must ensure that no child being educated and cared for by the Service is subjected to any form of corporal 
punishment or any discipline that is unreasonable in the circumstances (section 166). 

Unacceptable practices – discipline and punishment   

The following are some examples of corporal punishment and unreasonable discipline that are considered serious 
breaches of the Education and Care Services National Law Act 2010 (National Law):   
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 hitting, slapping, pinching   

 force feeding 

 isolating, e.g. removing the child from the group 

 yelling   

 humiliating or belittling a child   

 physically dragging a child   

 depriving a child of food or drink, e.g. saying to a  child 'if you don't eat your vegetables you can't have 
dessert".   

Other examples of unacceptable practice include:   

 negative labelling   

 criticising   

 discouraging   

 blaming or shaming   

 making fun of or laughing at   

 using sarcastic or cruel humour   

 excessive use of negative language, such as, "no"  "stop that!" "don't…" "you never...".   

Any breeches of the above unacceptable practices by employees may result in disciplinary action or termination 
of employment. 

Time out 

'Time out' is defined as removing a child for a period of time to an alternative place and in isolation. Isolating the 
child not only has the potential to cause fear and/or humiliation, but it also is likely to increase negative behaviour 
at other times. This punitive practice focuses on the exclusion of the child from the group with no support or 
opportunity for reflection or consideration of other ways of behaving and it does not help children develop 
positive behaviour or feelings of self-worth.  It also impinges on the dignity and the rights of the child.  This practice 
is unacceptable. 

All services are required to operate in a way which ensures that children are safe, that their developmental needs 
are being met and that they are adequately supervised at all times. Use of time out in this context is inappropriate 
and could be considered as unreasonable discipline (section 166).   

 

 

 

 


